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FROM THE PRESIDENT & EXECUTIVE DIRECTOR
Antonella Rubino, Joseph Geiser

 
Those of us who have travelled the administrative journey 
for a number of years have witnessed and engaged in many 
leadership trends over the intervening years. New curricula 
as well as various assessment and evaluation methods have 
permeated the educational field. The decades prior to  
the pandemic were marked with resistance to the amount 
of homework assigned particularly to 
early grades, budgets and fundraising 
efforts were allocated to the purchase 
of SMART or interactive whiteboards 
and some boards introduced the School 
Resource Officer program in an effort to 
connect with youth. These were but  
a few of the educational directions of  
the times. 

Underpinning all our work was and 
continues to be the need to encourage 
our students to put their faith into action, 
to see themselves living the Word of  
the Gospel in their daily lives. 

Fast forward to the system aims to achieve excellence with 
a renewed vision for education in Ontario. Resistance 
to homework is replaced with remote learning. SMART 
or interactive whiteboards shift to Chromebooks and 
equitable access to technology. School Resource Officer 
programs are dismantled in favour of a greater focus 
on mental and physical well-being. The emphasis is on 
developing culturally relevant and responsive pedagogy 
to promote student engagement. And as Catholics, we are 
#walkingtogether towards Truth and Reconciliation. 

School leadership shifts from an instructional leader 
coach, to an adaptable, collaborative leader. COVID-19 
conditions prompted multiple changes, including  
the necessity of partnering education leaders with public 
health leaders. The safety of our communities is of 
paramount importance and necessary to foster student 
learning. Public health officials solicit educational leaders 
to provide context to and feasibility of safety plans.  

Administrators have faced the challenges of mobilizing 
their communities with every shift in conditions.  
These situations were the norm over the past two years 
causing increased exhaustion and burnout. However, 
administrators have lived through the daily realities 
and have remained steadfast in the face of adversity and 

ongoing challenges. 

As we learn from the past and live 
through the present, what does 
tomorrow hold? Tomorrow’s leaders 
recognize the f luid landscape that lies 
ahead. One with minimal boundaries 
and broadened by the online platform. 
We are called to develop a culturally 
relevant and responsive curriculum 
to embrace all learners. Caring and 
supporting one another and one’s 
well-being is essential.  We continue 
#walkingtogether as Pope Francis visits 
Canada this summer to help heal the 
wounds of the past. Rooted in our faith 

and fuelled by the presence of God, we are proud of our 
colleagues and proud to be Catholic administrators who 
are hopeful for a brighter, renewed and inclusive future.  
Let us “rejoice in hope, be patient in tribulation, (and) be 
constant in prayer” (Romans 12:12). 

As another school year draws to a close let us embrace our 
sacred call to lead, advocate, serve and learn with the next 
generation. 

Despite the many challenges of the past two plus years, 
it has been our personal and professional pleasure to 
have had the opportunity to Serve, Advocate and Lead 
CPCO as your President and Executive Director. May 
you and your families enjoy a well-deserved peaceful and 
rejuvenating summer.

God bless. 

Lead. Advocate. Serve. And Learn.

“Learn from 
yesterday, live 
for today, hope 
for tomorrow.”

Albert Einstein
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FROM THE EDITOR
Deirdre Kinsella Biss

Leadership is Hard Work

We are immersed in a professional life that constantly 
moves from challenge to change. No matter what need 
or situation arises, we serve, respond to, and advocate 
for, our local school. Inherently, we shift our thinking 
from the obvious, to the not so obvious. We lead our 
communities past the technical challenges, so we can 
effectively work on learning, student 
achievement and well-being. 

To do all of this successfully requires 
an ever-changing set of skills and 
dispositions. Finding new ways to 
do old things involves a leadership 
that begins with a growth mindset, 
is centred around people, finds 
its roots in equity and creatively 
embraces a multitude of skills and 
resources. This edition of Principal 
Connections will explore school 
leadership insights that have emerged 
over the past few years of unprecedented challenges.

Researcher Katina Polluck begins our publication by 
providing a context for the leadership ideas shared in 
this issue. Her article examines recent leadership trends 
that have emerged in Canadian Public Education. She 
highlights eight interconnected developments that will 
have a profound impact on the roles of principals and 
vice-principals in the future.  

Michael Fullan, education reformer and writer of Leading 
Change in Times of Crisis, cites the new leadership skill 
as the ability to understand one’s context and to realize 
that change requires deep knowledge of local culture.  
He encourages principals to model learning while they 
lead and to deliberately create cultures where many 
leaders are being developed all the time.

Thomas Groome, author of The Catholic School 
Principal as Spiritual Leader, stimulates our thinking 
with a discussion about what makes education Catholic. 

He thoughtfully reflects on the life and curriculum of 
Catholic schools and suggests that spiritually grounded 
education has never been more needed. He highlights  
the importance of our spiritual foundation and the 
significant ways that we foster integrity, personal dignity 
and well-being in our students, neighbours and ourselves. 

Shakil Choudhury advocates that school 
leaders need to recognize racism as a 
systemic problem and in response need 
to become system thinkers. He identifies 

“Pattern Recognition” as a key Equity 
Leadership Competency, which deepens 
one’s understanding of patterns of power, 
privilege and marginalization. He calls 
on us to ask when, where, why and how 
racial bias and oppression is showing up 
in our school.

Steven Katz and Evelyn Giannopoulos 
ref lect on the importance of lateral inf luence in 
Contextually Relevant Implementation. Principals 
occupy the “sweet spot” between system expectations and 
contextual school realities. They can move the learning 
agenda forward, by embracing a leadership learning 
mindset that allows them to examine the familiar, abandon 
what’s not working, and contextually lead the learning and 
work of implementation with and for others.

Leadership is tricky business. The authors in this 
publication of Principal Connections invite us to 
connect deeply with others, remain optimistic, give 
thoughtful consideration to the context of learning, and 
embrace the new without perceiving the old as negative. 
To make a difference they urge us to lead on the edge, 
understand the needs of those we lead and serve, 
suspend certainty in order to move toward inquiry, 
position equity at the core of all educational actions, and 
lead with grace and gratitude in our hearts. 

Finding new 
ways to do old 
things requires 

an ever-changing 
set of skills and 

dispositions.
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Recent global upheavals have significantly challenged 
contemporary education systems. The COVID-19 
pandemic, rapid and extreme climate change, economic 
instability, military incursions and social tensions have 
sent shockwaves around the world. As a result, individuals, 
groups of people, governments and organizations are 
ref lecting on, reviewing, reconsidering and revising what 
education systems can do to cope with current challenges. 
Will efforts be dedicated to bringing back the old or 
creating something new? (Netolicky, 2020). 
For the past decade, a group of education researchers 
has worked to bring attention to the changing nature of 
principals' work and the ways in which these changes 
have inf luenced leadership work and wellness (NASSP, 
2021; Pollock & Wang, 2020; Riley et al., 2021; Walker, 
2021). I have chosen eight trends that will likely have  
a profound inf luence on school leaders in Canada.  
The list is not ranked, and no trend is discrete – they  
are all interconnected. A change in one trend will have  
an impact on one (or more) of the others. 

TREND 1. Work intensification will continue. Current 
events have not reduced principals’ work intensification, 
which they have been experiencing over the last decade. 
School and system leadership has always included a level 
of unpredictability and uncertainty, and the pandemic 
has accelerated the rate and degree. The rapidly changing 
climate has also inf luenced schooling. As the effects of 
climate change are felt locally and globally, principals 
will find themselves addressing managerial issues once 

considered to be rare or as one-offs more frequently, such 
as sudden violent weather (e.g., tornadoes, hurricanes, 
weather bursts, etc.) and slower yet more constant 
change (e.g., record heat waves or extreme cold spells) 
in buildings that are not equipped to respond to these 
temperature extremes, as well as transportation issues for 
students during these periods.

TREND 2. Contactless learning will likely continue. 
Online, virtual, remote, e-learning and other forms of 
contactless learning were on the rise in the pre-pandemic 
era. For example, the Ontario government announced 
in November 2019 that students entering Grade 9 in the 
2020-21 school year must “earn at least two online learning 
credits to get their Ontario Secondary School Diploma” 
(Government of Ontario, 2022). The pandemic has 
brought to the forefront the advantages and disadvantages 
of these alternate ways of schooling. Various forms of 
contactless schooling will continue when the pandemic 
subsides. Principals today and in the future will find 
themselves presented with the opportunity of employing 
more diverse models of schools to lead. 

TREND 3. Information communication technology 
(ICT) will continue to influence principals’ work. 
As ICT advances, it will continue to inf luence school 
leaders' work. In an age of misinformation, educators 
and students will have to be schooled in digital literacy, 
and strategically leading digitally will play a central role 
in leading schools. The speed and breadth with which 

Leadership Trends in 
Canadian Public Education 

By Dr. Katina Pollock
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There are times when leadership takes on a whole new 
meaning requiring skills and actions that were never part of 
the initial job description or the developmental preparation 
for the position for which one was initially appointed. The 
current decade is one such time. In fact, this period may 
turn out to be the most disruptive and chaotic time of this 
past century. 

Briefly, I will paint a picture from the pre-COVID decade, 
through COVID itself, to the conditions that now present 
themselves for the ensuing years. Basically, 2010 to 2030. 
In Ontario by 2010, we had accomplished a good deal 
of capacity building around literacy, numeracy and high 
school graduation including good collaboration within 
and across schools, and between the Ministry of Education 
and school districts. Then came the 2010s, a period that 
schooling as we knew it was literally no longer relevant. 
Data showed that starting about Grade 3 student interest 
began to wane such that by 2019 most students (some 70 
per cent) found schooling boring or alienating. 

In 2020, COVID erupted suddenly and is still with us 
more than two years later. COVID changed everything. 
Boring schooling became worse. Inequity and inequality in 
society had been moving stealthily and steadily since about 
1988 (a topic I will take up in the fall issue of Principals 
Connections). Climate change and social mistrust blasted 
on the scene seemingly as co-conspirators. Anxiety and 
various forms of depression grew exponentially with ill-being 
driving down to the very young. It became clear well-being 
was not only a condition or accompaniment for learning, but 
also a necessity for life. By the time we arrive at mid-2022, 
schooling and life itself have been shattered for many. 
Everyone is exhausted or worse. Now, how about leadership?

Leadership in times of crisis

An already ineffective system pounded by the negativity 
of a pandemic has taken its toll. Many leaders left 
prematurely. An estimated one third of principals and 

district leaders departed. When leadership is weakened 
or missing, all members are affected. Teachers are leaving 
the profession in high numbers; students are leaving (or 
would if they could). School leaders who were or became 
strong on well-being support literally saved the day for 
scores of students and their teachers. There is no question 
that the public education systems around the world have 
been considerably weakened. 

Out of every human disaster there is an element of life 
that wants to take action to make the situation better. 
Such leaders take the opportunity to make the system 
radically better than ever. This article illustrates what  
I mean by this optimism, and 
more specifically what 
leadership borne of 
disaster looks like.

I had the 
opportunity 
to study such 
leadership. 
Mark Edwards, 
a former 
superintendent 
from North 
Carolina, came to 
me in late 2020 
with the idea that 
there were several 
districts in the 
United States that 
were doing phenomenal 
work prior to and now 
during COVID and we should 
capture what they were doing. There 
ensued the book Spirit Work and the 
Science of Collaboration (Fullan & 
Edwards, 2022), published in late 
2021, which focused on eight 
such districts across the United 

Leading Change  
in Times of Crisis 

By Michael Fullan
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Contextually Relevant 
Implementation
By Steven Katz and Evelyn Giannopoulos

Over the past two years, educational leaders have 
worked tirelessly to support schools in mitigating an 
unprecedented set of health, safety and well-being 
challenges. Ensuring students and staff were welcomed 
into a safe, caring and supportive learning environment 
became our primary focus. 

School leaders have led staff through the 
implementation of new and complex health and safety 
protocols and procedures, while also attending to the 
significant well-being and engagement needs presented 
by both students and staff. At the same time, district and 
school leaders faced the immediate need to understand, 
develop and implement a responsive and robust virtual 
learning environment. 

With these priorities at the forefront, it comes as little 
surprise that an explicit focus on school improvement, 
and the structures designed to support it, were pushed 
to the background. 

The work in many districts, in response to the early days 
of the pandemic, was operationally defined as removing 
the stress of extraneous expectations and accountability 
demands from schools in relation to their traditional 
improvement work so that they could focus on the 
health, safety and well-being needs of students and staff. 
This is entirely understandable. It is in keeping with 
the descriptive first stages of many “crisis management” 
models (Courtney, Kirkland & Viguerie, 2000), and it is 
a phenomenon that’s been observed at scale across North 
America (Superville, 2021).
 
We now find ourselves presented with a challenge. And it 
is one that is best described by Senge’s (2006) well-known 
caution that today’s solutions become tomorrow’s problems. 
Our necessary shift in priorities over the past two years 
has unwittingly reinforced a dangerous and seductive 
polemic; an either/or proposition that in this case has made 
us believe that we must choose between health, safety and 
well-being on the one hand, and rhythmic and disciplined 
school improvement on the other. Psychologically speaking 

this is reinforced by what is known as a “binary bias,” and it 
forces false dichotomies (Fisher & Keil, 2018). 
How do we set direction and resurrect a narrative of school 
improvement, replete with expectations and accountability, 
if doing so would be interpreted as an affront to our still 
very real health, safety and well-being needs? 
 
Our approach to this systemic challenge of practice has 
been to reframe the question. Rather than asking, how 
do we recapture what once was, we’ve started to question 
whether our “push school improvement out from the 
centre” strategy was ever particularly impactful in the first 
place. If there has been a silver lining to this pandemic, 
it’s been our willingness to abandon the certainty of 
familiar schemas just because they’re familiar, and to 
lean into experimentation in adaptive spaces. If we are 
to intentionally interrupt the either/or of the binary 
bias and move to a both/and conception of school 
improvement AND health, safety and well-being, we need 
to acknowledge that context isn’t noise. It makes little sense 
to think about school improvement in  
a way that’s detached from the very real contexts – 
pandemic or otherwise – schools find themselves in. We 
need a more nuanced view of this work.
 
Upon analysis and ref lection, we have learned that 
while setting clear direction around the intelligent 
expectations of school improvement remains an 
important and achievable coherence-building function 
that can and should be pushed out from the centre,  
the responsive and contextual work of implementation 
doesn’t respond particularly well to this push. District 
multi-year strategic objectives and annual operating 
plans allow us to set direction around the “what” of 
school improvement. But prescribing the “how” in 
the same way doesn’t work because “context isn’t 
noise” when it comes to implementation. Just because 
something has been shown to work somewhere for 
someone, it won’t be particularly meaningful if you can’t 
make it work for you in your context under the current 
conditions (Donohoo & Katz, 2020).
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In pre-school, my son could say the answer to 4+4 was 
8, without actually knowing how to add. Like many 
children his age, he had learned the “right” answer to 
a specific question without understanding the math 
reasoning underneath it. Over time, he developed his 
numeracy skills by learning the basic patterns underlying 
addition and subtraction and is currently working on 
multiplication and division. Similarly, students in our 
schools unlock the patterns to reading by learning 
to identify a variety of squiggly lines – that we call 
letters – and putting them together in a specific order to 
form words and sentences. The squiggly lines that are 
incoherent at one stage become filled with meaning at 
another. But without uncovering the pattern, there can be 
no literacy.     

In much the same way, to develop literacy in the field of 
equity and racial justice, leaders need to recognize the 
repeated themes, shapes and lines that mean systemic 
discrimination, like the process of reading and writing. 
Pattern recognition is a key leadership competency 
regarding justice issues, and the focus of this article. 
Without such knowledge and skills, a school’s equity 
plan is often a patchwork of holiday celebrations, land 
acknowledgments, Black History Month, Pink Shirt 
Day and the occasional speaker on the Holocaust. Just 
as my son’s correct-answer-approach to math did 
not demonstrate numeracy, such school plans don’t 
indicate equity literacy as they do little to address 
the fundamental patterns underlying institutional 
discrimination. And there can be dramatic consequences 
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Equity Leadership 
Competency
By Shakil Choudhury



Shakil Choudhury, Co-Founder Anima Leadership, Author of Deep 
Diversity: A Compassionate, Scientific Approach to Racial Justice (2021)

unconscious mind, which is driven by emotions and 
habits. This is especially true about issues of race, 
ethnicity and social identity. 

• That neural imaging scans show that when we 
engage with members of racial out-groups, our 
amygdala and threat response systems are more 
active while our empathy circuits are less so. 

• That unconscious biases are pervasive across 
institutions, with 50-70 per cent of people in North 
America demonstrating anti-Black, pro-white 
biases according to implicit bias research. Research 
shows that Black children as young as pre-school 
as perceived as “trouble-makers” by educators even 
in absence of misbehaviour, because of harmful 
unconscious stereotypes rooted in history that 
associate Black people incorrectly with criminality. 

One way to applying PPR skills to the anti-Black 
racism scenario is in the prevention stage. Prevention 
measures can be developed by collecting data, by 
tracking how you and your staff emotionally react to 
students and their families, especially those who are 
Black, Indigenous or minoritized due to their identity. 
Look for inconsistencies when your egalitarian beliefs 
are disputed by the words used and choices made. 
Because these features are part of automatic processing 
of the brain, judgements will happen without awareness 
or intention. But knowing about these unconscious 
tendencies gives us a head start and a way to short-circuit 
them, as we can leverage our “thinking” mind to be 
watchful for these subtle patterns. The more we practise, 

the better we get at identifying when racial stereotypes 
and bias may be at play in the moment they happen and 
make more thoughtful and equitable decisions.   

Importantly, in the development of your RPR and PPR 
repertoires, never ask if racial bias or oppression is 
happening in your school, classroom or team. Replace 
that fragile framework with a more stout and robust 
inquiry: Ask when, where, why and how is racial bias and 
oppression showing up in my school, classroom or team. 
This reframing will help focus your attention from the 
overt to subtle forms of bias and discrimination. And it 
may prevent an eight-year old child from being treated as 
criminal under your watch.   

I leave you with a closing thought from my book: 

As we begin to grasp the impersonal nature of prejudice and 
discrimination – that it’s a leftover of primitive elements 
of our brain – we can generate more compassion for others 
and ourselves. Some of our struggles are a result of neural 
hardwiring, shaping a good amount of our group-ish nature. 
However, a significant amount – a result of socialization, 
norms and socio-economic structures – is changeable. The 
former is not our fault, but the latter is our responsibility. 

14        Principal Connections  •  Summer 2022  •  Volume 25  •  Issue 3



THERE’S NO 
TURNING BACK

By Jenni Donohoo

As school and system leaders work together to 
reimagine schools and education systems, it is 
important that they are willing to interrogate  
 their previous notions about how schools are 

best organized, give up their certainties – pre-existing 
beliefs and explanations – and become more comfortable 
living with perplexity and confusion.

We have been gifted an extraordinary opportunity to 
reinvent schools because of the COVID-19 pandemic, 
which has resulted in what John Hattie describes as the 

“greatest unplanned experiment for teaching and learning.” 
No one could have ever imagined that every school across 
the globe would suddenly close and that for the past two 
years, learning and teaching would look very different 
from what it had looked like in the past.

Leading the complexities of change has not been simple 
nor easy. It has required school principals to become 
more comfortable being confused. Margaret Wheatley 
(2009) noted that we can’t be creative if we refuse to be 
confused and that change always starts with confusion. 
School leaders know that they can’t rush back to the 
old normal. The global health crisis has brought to the 
forefront an increased awareness of social and racial 
inequities. With this increased awareness school leaders 
are feeling even more compelled to support teachers 
through the significant changes that are required to 
realize educational equity and improvement.

While navigating the unknown, school principals 
are confronting their own long-standing beliefs and 
assumptions about how schooling should be. In his 
book, Changing Minds, Howard Gardner (2004) noted 
that any disruptions in the real world can create change 
in attitudes and behaviour. The global health crisis has 
enabled principals to let go of traditional notions of 
brick-and-mortar education and made way for them to 
successfully lead their faculty in thinking and working 
together in new ways.

Principals have been instrumental in providing teachers 
with coping mechanisms and strategies to deal with 
the stresses and anxieties that have surfaced these past 
two years. Teachers’ initial personal concerns – “What 
does this mean for me and how much of my time will 
be required?” – and management concerns – “How 
will I manage this in my practice?” – have given way to 
concerns related to collaboration – “How can we work 
together to figure this out?” – and impact – “How can 
we improve our students’ learning experiences?”.

As teachers have been supported by their principals, 
there are many examples in which greater trust has been 
established and collaboration has significantly improved. 
Teachers are coming together with an increased 
motivation and desire to collaborate. Principals have 
inf luenced positive work environments by helping 
teachers regain feelings of control and autonomy 
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Jenni Donohoo, PhD, is a researcher, five-time best selling author, 
professional learning facilitator and international keynote speaker with 
expertise on collective teacher-efficacy.

Success hinges partly upon a principal’s selection, 
dissemination and use of student learning data. It 
requires that they disaggregate data by ethnicity, race, 
gender, a student’s primary language spoken at home, and 
other areas of difference. School leaders determine what 
information is important, who gets the information, and 
the individual and collective actions that should be taken 
based on that information (Evans, 2009). Effective school 
leaders help teachers to examine disaggregated data, 
interpret results, and consider causal attributions and
strategies to address them. Principals can make 
a difference. In addition to garnering collective 
responsibility, their effective selection and use of data is 
an important consideration when addressing inequities.
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foundations and Catholic identity of the school was now 
primarily his responsibility. He stayed on, found the 
course helpful, and we became life-long friends. And he 
had focused for me the “intended learning outcome” of my 
course and of the role of Catholic school principal.

Spiritual Foundations

There was a time, not long ago, when Catholic schools 
had an abundance of vowed religious – sisters, brothers, 
priests – often making up as much as 95 per cent of the 
school’s administrators and faculty. That day is well gone. 
Yet, the identity of our schools must remain authentically 
Catholic, lest we be charged with false advertising.

By representing our schools to the world as Catholic, we 
must so deliver. A school’s Catholic identity cannot be 
delegated to its religious educators or campus ministers 

– a temptation. The spiritual identity of Catholic schools 

The Catholic School Principal as 
Spiritual Leader

By Thomas Groome

Some 35 years ago, I was about to begin teaching a course 
entitled Educating in Faith within Boston College’s 
renowned Summer School. As people drifted in, first 
morning of class, an older gentleman stopped by my desk. 
Sounding alarmed, and in a heavy Australian accent, he 
said, “I thought you’d be a lot older.” My reply – “Well, 
give me time.”

From further exchanges, such as, “Were you ever 
principal of a school?” It was clear he doubted I had much 
to teach him, he who boasted 30 years in Catholic high 
school leadership. I invited him to stay until first break, 
and reminded him there were other courses on offer, 
which might be more helpful to his learning needs.

At break, he came up and sounding a little apologetic, said, 
“I think I’ll stay. You might be able to teach me how to be 
a spiritual leader; that’s what I need to learn now.” He 
explained his school no longer had the presence of the 
order of brothers who founded it. Assuring the spiritual 
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Leading with Grace  
during VUCA Times

By Dr. Jean M. Clinton

“Anyone can hold the helm when the sea is calm.”
 – Publilius Syrus (85–43 BC)

As a child psychiatrist, I imagine that you have asked 
yourself: “How much more can I take?” “Where am I to 
get my recharge?” or, as my husband used to say, “What 
fresh hell awaits?” I know there was a lot of “I can’t believe 
we made it through that,” and “Where do people come 
up with these solutions to barriers?” All to say, you have 
witnessed live the need for Maslow before Bloom, you’ve 
learned that Less is More, and you have placed kids and 
educators before content. So, where to from here?

Well, first of all a reality check. We are living and will 
continue to live in what Warren Bennis and Burt Nanus, 
in their book Leaders. The Strategies for Taking Charge, 
describe as VUCA times. Times that are Volatile, 
with unexpected and variable challenges; Uncertain, 
some things are known but not all; Complex, many 
interconnected parts and variables; and Ambiguous, 
causal relationships are completely unclear.

These times are going to be the norm for some 
time to come. Not only are you, as a leader, going 
to have to learn and grow through these VUCA 
times, but you also need to lead educators and 
learners on developing the skills to manage them.

Fear not, according to the Harvard Business 
Review, there are strategies such as: Build in 
slack and devote resources to preparedness – 
focus on the most important and don’t be alone 
in planning for the unknown and volatile, create 
a team; Invest in information – collect, interpret 
and share it for uncertainty; Build up resources 
adequate to address the complexity; Experiment 

– understanding cause and effect requires 
generating hypotheses and testing them for  
the ambiguous. (Harvard Business Review  
January 2014)
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Dr. Jean Clinton is a Clinical Professor, Department of Psychiatry and 
Behavioural Neurosciences at McMaster, Division of Child Psychiatry. 
She is renowned nationally and internationally as an advocate for 
children’s issues. Her special interest lies in brain development, and  
the crucial role relationships and connectedness play. Jean champions 
the development of a national, comprehensive child well-being strategy 
including a system of early learning and care for all young children and 
their families.

Lastly, you need to give yourselves permission to model 
forgiveness and lead with grace as I learned recently in 
dialogue with a Northern wisdom leader. Have there 
been mistakes and confusion over these past two years? 
For sure there have. But have you done your best with 
the information, knowledge and skills you have had  
at hand? Absolutely, there is no doubt in my mind

It’s been a tough two years, but we know from  
Dr. Lucy Hone’s research on resilient adults that people 
who are resilient recognize and acknowledge that life is 
hard and say “I’m not going to waste my time complaining 
or saying why me?” They ask ”Am I focussing on the things 
I CAN change or on the things out of my control?” And 
they ask themselves “Are my thoughts helping or harming 
me?” And they chose the helping /healing thoughts.

An attitude of gratitude is what I’d like to close with. 
If you can focus a few times a week, or even daily, on 
things you have gratitude for, the smallest of things or 
the major things, we know you can change your brain 
and when you change your brain you can change your 
mind and cultivate an attitude of “Taking in the good 
and bringing back the joy.” 
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The Philosophy and Pedagogy 
of High Expectations 

By Lucy Crehan

What’s the secret behind the success of the world’s 
education superpowers? Sometimes, I’m asked to sum 
up all I’ve learnt in my travels in a one-minute interview 
answer. It’s hard to be nuanced in a soundbite or tweet, 
but when I’m forced to condense what I’ve learnt from my 
research down to just one thing, it’s this. Top-performing 
education systems have genuinely high expectations of 
their learners. 

Everyone thinks they have high expectations.  
The importance of high expectations was drilled into  
me during my teacher training, and I thought I had them.  
I didn’t though. I just had high hopes. In this article, I’ll 
explain what I mean by high expectations, and describe 
one approach to organizing schools and lessons in 
top-performing systems, which make these expectations 
more likely to become a reality. I’ve chosen this approach 
because it is less consistently applied in Canada than 
some other features of high-performing systems.  
So, hopefully it will be of more interest to readers – 
whether you love the idea or hate it with a passion. 

The research on the relationship between early selection 
into schools and classes and educational inequality is 
well known. Most top-performing systems have students 

in mixed-ability schools and mixed-ability classes until 
age 15 or 16. Typically, countries with high-performing 
AND equitable education systems, such as Finland, 
Canada, Estonia and Japan, have the same curricula goals 
for almost all students up until age 15 or 16 – the same 
high expectations of what students ought to achieve. But 
this isn’t enough to ensure they are high performing, or 
equitable. It is one thing having high expectations for 
all students, and another making these expectations a 
reality. Teaching classes made up of students with a range 
of current attainment levels is hard work. But there are 
things these systems do which make successful mixed-
ability teaching more achievable.

Let’s start with what they don’t typically do. You might 
reasonably think the only way these countries could 
achieve high performance while teaching mixed-ability 
classes is by having highly individualized provision. 
By individualized, I mean the kind of teaching often 
advocated by tech companies at international education 
conferences – a personalized program for every child, 
working at their own pace, based on their own interests 
and ways of learning, often supported by computer 
programs which present student with problems of just 
the right level of difficulty. In such settings, the teacher 
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LEADING ON 
THE EDGE

By Steve Munby

When I was young, I remember walking along Striding 
Edge in England’s Lake District. Looking below,  I 
wondered why was I up on the edge where it was cold and 
scary, rather than down in the valley where it was nice 
and warm and comfortable?  

Recently, I’ve been thinking about that experience and 
applying it to how school leaders sometimes must make 
the difficult choice to lead on the edge rather than take 
sides, even though taking sides can be more comfortable.  

If we are to be effective and sustainable leaders, we need 
to be slow to condemn or dismiss people who genuinely 
seem to have a different view from us. We need to be 
curious rather than oppositional towards those who 
may see things in another way. And we need to be able 

to walk in the other person’s shoes; to combat intuitive 
bias; to have an approach which, as Viviane Robinson 
says, is more about “truth-seeking” and less about 

“truth-claiming.” 

These thoughts have me seriously considering some of 
the paradoxes and tensions that exist for school leaders; 
issues that create the formation of camps where different 
groups take sides. 

Supporting autonomy in decision making vs 
ensuring consistent and effective practice 

We want our teachers to have some autonomy, a sense 
of agency and ownership. We know this is more likely to 
motivate and inspire them rather than being told exactly 
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COMMUNICATION 
MATTERS
By Jennifer Abrams

I have often said, teachers receive a credential in how to 
teach their grade levels and subject areas, yet they don’t 
get a credential in how to collaborate and work with 
other adults. 

While administrators continue to take coursework on 
educational leadership and focus on adults and school, the 
number of communications a leader has with such a mix 
of individuals and the complexity of those interactions, 
require ongoing experiential ‘coursework’ on the subject 
of adult-to-adult communication in schools. The ability 
to communicate effectively with others in schools and 
boards matters deeply to leaders as they strive to improve 
student achievement and to create school cultures that 
are humane and inclusive.

Given the complexity of their work, this skill of adult-to-
adult communication deserves a place front and centre 
in a leader’s professional development. How does a leader 
stretch to become a model of a best adult self at school? 
How do leaders develop communication capacities so 
their interactions are humane and productive? How do 
leaders become models for others in their leadership, 
exhibiting self-regulation, maturity and strength? 

In Stretching Your Learning Edges: Growing (Up) at Work, 
the focus is on how administrators and all educators can 
stretch themselves around five essential facets of profes-
sional behaviour: knowing our identities; suspending 
certainty; taking responsibility for our interactions; 
engaging in reciprocity; and building resiliency.  
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A snapshot of each of these facets: 

#1 – Know Your Identity

Leaders work with a variety of stakeholders. Knowing 
oneself deeply as an individual, a colleague and a teammate 
will help as they encounter others who see the world 
differently than they do. What should we know about 
ourselves as we work with others? By acknowledging 
and knowing our history, upbringing, strengths, biases, 
limitations, motivations and values, we can become better 
and more aware leaders and colleagues.

#2 – Suspend Certainty

Leaders are often asked to be decision makers and be 
assured in their choices. And yet, being able to suspend 
certainty around being “right” enables one to see outside 
oneself and reflect on and critique one’s own decisions 
and value systems. How do we stretch beyond ourselves 
and build our intellectual humility and perspective taking? 
These leadership skills and capacities are essential to 
work effectively as a team member and a more inclusive 
and equity-minded colleague. Being more open minded 
to others’ ideas and acknowledging we don’t see the 
whole picture, as well as maintaining a balance between 
advocating and inquiring, is a key leadership trait. 

#3 – Take Responsibility

How can we take responsibility for our language, our 
actions and our development? How might we, as leaders, 
face challenges directly and humanely with an intent to 

work out solutions, and apologize when we have been 
incorrect or hurtful? As leaders, do we develop our skills 
of having hard conversations, and of giving and receiving 
feedback? Leaders need to know how to communicate with 
awareness around culture, gender and racial differences. 
These skills are essential to our ability to be effective.

#4 – Engage in Reciprocity 

Leaders know of our responsibility to work together 
respectfully, while recognizing we cannot accomplish 
major feats in siloes. What skills do we need to work 
with collaborative expertise? And what skills are needed 
to live with a sense of equality and mutual respect in 
our team and supervisory relationships? When we, as 
leaders, show in our actions our belief in the worth 
and dignity of those with whom we work and the 
communities we serve we can transform the culture of 
our schools and communities.

#5 – Build Resiliency

The work we do is challenging and demands resiliency. 
What emotional and psychological hygiene must we 
practice to be healthy for ourselves and for others? 
How do we sustain commitment, energy and health for 
ourselves and our work? How do we build the bandwidth 
to feel more comfortable with life’s ambiguities and 
disappointments? Leaders model for others how to 
manage a discomfort around ambiguity and change and 
find healthy strategies to do so well.
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I became a different person when I became a vice-
principal. Not that there was something wrong with me in 
my teaching career; but as a teacher it was easy for me to 
cocoon with my students, close the door and ignore what 
was going on in the rest of the school. I remember the first 
day of my vice-principal career when a staff member came 
to my office, asked a question, and stood waiting for me 
to respond. The silence was awkward. Then, I realized 
she was waiting for advice from me and I had to give it to 
her as one of the school leaders. This is where the path 
to betterment began, with the strong realization that 
cocooning was no longer an option. My role now was to 
be part of everyone’s classroom and to deeply know all the 
students, staff and families I would serve. 

They teach you a lot in the PQP courses, but they can 
never quite prepare you for knowing when you will need 
to recall certain skills.  During my career as a school 
administrator, there was one skill that was needed in 
every interaction – and that was empathy based on 
mutual respect. 

We often overlook the concept of mutual respect, as we 
are so focused on doing the job and not always on the job 
of connecting with people. A mentor shared their best 
piece of advice with me: “People need to know what you 
stand for and if you tell them, you’d better be ready to 
listen to what they stand for!”  This has guided the work I 
have done in service of children. Chip and Dan Heath talk 

CONNECT DEEPLY
By Darcey French
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Brave Spaces and the 
Importance of Allyship
By Siobhan Wright, Joel Chiutsi, Melton Moyo and Tracy Stuart

The term allyship has evolved. The Merriam-Webster 
dictionary highlights the change from “the state or 
condition of being an ally: supportive association with 
another person or group” to “association with the 
members of a marginalized or mistreated group to which 
one does not belong.” 

Sheree Atcheson (2021), a senior executive in global 
diversity, equity and inclusion, wrote that allyship is 
a "lifelong process of building relationships based on 
trust, consistency and accountability with marginalized 
individuals and/or groups of people." It is not, she says 

"… self-defined – work and efforts must be recognized by 
those you are seeking to ally with." Allyship should be 
an "opportunity to grow and learn about ourselves, whilst 
building confidence in others." (Forbes, 2021)

Being an ally is not a badge but a practice (Saad 2020). 
Allyship starts with your leadership and ability to be 
a servant leader. Being an ally goes beyond doing the 
work; it goes beyond a feeling of empathetic. Being an 
ally means you’re ready and open to do the work and 
learn about yourself while nurturing confidence in 
others (Saad 2020). 

Brave Space and Allyship

Brave spaces provide an opportunity for everyone in 
your community to participate in a collaborative and 
welcoming environment. As principal/vice-principal, it 
is critical you understand “allyship” is a lifelong process 
of building meaningful relationships based on trust and 
accountability with marginalized individuals. Begin by 
meeting with your administration team, reading material 
on allyship, sharing this material with staff, student 

leadership and parent council, and being open to criticism 
in an environment that fosters collaboration.

As school leader, you need to establish a shared 
understanding of Anti-Black Racisim. As you delve into 
ABR issues it is important that Black, Indigenous and 
People of Colour (BIPOC) stories are heard. It is also 
important to call out anti-racist behaviour … ”See it, Call 
it out.” The Becoming Anti-Racist diagram can help 
facilitate a climate of inclusion for the Black, Indigenous 
and People of Colour community and foster the inclusion 
of counter stories and histories. According to Delgado 
Bernal & Villalpando, 2002, it is important to create a 
space where Black, Indigenous and People of Colour can 
share when institutions work toward creating a diverse 
school community. This is achieved when administration 
and staff have an understanding and desire to be 
anti-racist.

Allyship with Students 

Allyship is essential to the well-being and success of 
all students especially those who identify as Black, 
Indigenous, People of Colour. The most effective way of 
showing allyship is giving students a voice in the daily 
running of their school. Actively listening helps to create 
trust and informs students they matter. Listening to 
students’ voices empowers and encourages them to speak 
up when they witness or experience injustice. Taking 
time to recognize, acknowledge and celebrate students 
and their identities sends a signal that their school cares, 
which leads to authentic allyship.   

There are many other actions school leaders can adopt to 
create an effective environment for allyship. Changing 
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the physical outlook of a school can make a great 
difference in students’ lives. A display of symbols and 
images that speak to students' identities is a good starting 
point to assure students they belong. Build allyship 
with the curriculum. To feel valued, students need to 
see themselves ref lected in what they are studying. As 
principal, you can purchase relevant materials for your 
school, educate staff and community, and demonstrate 
your allyship. 

Adapting curriculum to ref lect students’ interests and 
identities is invaluable. But you also need to ensure 
teachers are trained to teach this material properly. It 
is not enough to focus on changing the texts studied in 
class, much must also be done about the discussions and 
connections teachers make with students.

Allyship is a complex process that requires dedication, 
commitment and “outside the box thinking.” Simply 
calling oneself an ally without following through with 
actions and results does not help students that identify as 
Black, Indigenous, People of Colour and the community. 
When approached collaboratively and practised in its 
best form, allyship has long lasting results that transform 
schools. We have the tools to create brave and welcoming 
spaces for all our students by leading and inspiring other 
educators to be allies. 

Allyship and Community 

Working in allyship with community partners is 
paramount to fostering proactive – rather than reactive 

– measures towards ending Anti-Black Racism in your 
school community. By initiating a partnership with 
Black leaders/parents, you open meaningful channels for 
connections and relationships that historically have not 

always been safe spaces for Black communities. Often 
Black families feel safe in speaking to community leaders 
that understand their lived experiences and can support 
them with navigating the nuances of the school system. 
The relationship between Black parents and school 
administration has at times been problematic, due to 
unconscious bias, microaggressions and white supremacy. 
Schools are an important medium for community 
outreach to help Black students and their families 
where they can work alongside administrators through 
progressive dialogue to support the well-being of Black 
children at their school. 

To meaningfully begin and continue your journey in 
working with community partners and leaders, here are 
some insights from Leland Miller, Community Advocate/
Leader and Chair of the York Region Alliance of African 
Canadian Communities: 

 ❚ Acknowledge that Anti-Black Racism (ABR) exists, 
by being aware of how ABR manifests itself, what 
it looks like and how it can negatively impact your 
school environment. This will “awoke” students’ 
perception of you as an administrator and ally. 

 ❚ Reach out to a community leader/parent to establish 
a relationship in working on the needs of your school. 
Community leaders can aid staff with curriculum 
resources/practices that support all learners in your 
school community, which is an action of intentional 
inclusivity. Community leaders can also help guide 
community programs and implement support that 
Black students need to thrive and be as successful as 
their peers. 
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Ten Steps to Anti-Racist 
and Anti-Oppressive 
Catholic Leadership
By Derek Chen and Lavinia Latham

As Catholic administrators, we have long been called to 
be servant and instructional leaders, living Gospel values 
as role models for students and staff, while ensuring 
progressive teaching and learning strategies are being 
used in the classroom. We are also tasked with nurturing 
a safe and welcoming learning environment, so that our 
students can thrive. 
These non-negotiable roles and responsibilities of 
Catholic school administrators make it imperative that 
we become anti-racist and anti-oppressive leaders. We 
must transform ourselves into such leaders, actively and 
intentionally using our power and privilege with humility, 
and in ethical and responsible ways. In doing so, we will 
ensure that our most marginalized communities are 
provided a safe space where their lived experience and 
contributions are centred. True equity dictates that we 
provide the opportunity for such voices to be amplified 
and championed. Here we provide you with 10 steps to 
become anti-racist and anti-oppressive Catholic leaders:

1Recognize that the Catholic Faith is Foundational to 
Anti-Racism and Anti-Oppression: We are called by 
our faith to support, be a voice for and empower the 

marginalized. It is rooted in the Gospels, Catholic Social 
Teaching, the Ontario Catholic Leadership Framework 
and the Ontario Catholic Graduate Expectations.  
A statement from the Canadian Conference of Catholic 
Bishops called racism: “the denigration of humankind, 
the denial of God-given rights … The Bishops and 
Catholic faithful of Canada join with Pope Francis in 
lamenting all who have lost their lives and suffered 
because of exclusion, racism and violence, which are 
antithetical to the Gospel of Jesus Christ.”

2 Learn about Racism, Anti-Racism and Anti-
Oppression, and Understand Power and Privilege: 
Do some research to understand the role that 

racism, anti-racism and anti-oppression play in education. 
Since racism and oppression are connected to power, 
privilege and systems, it is essential that you acknowledge 
the social and institutional power and privilege you 
inherently have in your leadership role. Use your privilege 
and power to dismantle barriers, challenge colonial 
structures, and disrupt traditional ways of thinking that 
have historically harmed racialized and marginalized 
communities. Understanding your power and privilege 
means listening to and accommodating racialized and 
other oppressed communities, understanding that doing 
so abolishes barriers. Examples include welcoming 
a parent to invite an advocate to a meeting, or when 
appropriate, permitting a student to have a friend with 
them when talking to you, or listening to concerns 
without immediately dismissing them with the argument 
that “this is always how it’s been done.” 

38        Principal Connections  •  Summer 2022  •  Volume 25  •  Issue 3



Equity is Everyone’s Responsibility
By Lisa Bailey

Throughout my life, equity and examining social 
justice issues have always been particularly important. 
My lived experiences and those of my parents shaped 
my educational studies, my work in the classroom 
as a secondary school educator and my work as an 
administrator. Every step has been rooted in equity and 
working towards change for students and colleagues.

As Catholic administrators, we are called by God to 
servant leadership to lead inclusive schools for our 
students and staff.

Equity needs to be at the heart of Catholic 
leadership

What is equity? Equity is working to ensure that 
everyone gets what they need, but that does not mean 
that everyone gets the same thing. Equity is everyone’s 
responsibility. As school leaders, we are called to act and 
have a responsibility to ensure that equitable practices 
are happening in our schools. In my previous role as a 
vice-principal, I was able to implement equity initiatives 
by working with and engaging in dialogue with the 
students, staff and families in my community, supported 
by my admin colleagues.

As a Catholic school leader, what can you do to move 
equity forward in your community? Here are a few ideas 
to consider:

Professional development

Engaging in professional development opportunities is 
an excellent way to learn, grow and develop as a Catholic 
leader. When considering professional development 
opportunities, questions to ask yourself include, “What 
do I need to learn?” and “What do my students, staff, 
parent communities need to learn?” Welcoming guest 
speakers and organizations focused on topics related 
to equity to your school will provide stakeholders 
with incredible learning opportunities for the whole 
community. Connect with your board’s department to 
discuss potential guest speakers and organizations to 
contact and connect with.

Put equity on the agenda at every staff meeting

Begin each staff meeting with your board’s land 
acknowledgement followed by prayer.
To move equity forward, discussing equity and equity 
issues that relate to your school community need to be on 
the agenda at every staff meeting.
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Equity Leadership: Practices, 
Challenges, Next Steps
By Christopher Nazar and Pershia Nelson

As Catholic school leaders, we recognize the importance 
of cultivating an equitable school community. Five years 
ago, the Ontario Ministry of Education introduced  
a three-year action plan focusing on equity. This article 
focuses on successful practices, challenges and next steps 
as we move forward leading the way to ensure equity for 
all in our school communities.

Successful Practices

Get your baseline

To plan where you are going, the first step is knowing 
where you are now as a staff and school. One starting 
point is an equity walk. Include students, parents and 
staff with an equity background. Walk around your 
school and objectively assess whether it welcomes, 
celebrates and honours diversity. This includes all school 
areas – front office, halls, library, classrooms, etc.

You can also gauge your school’s attitudes, practices and 
biases through surveys. We used the Equity Continuum to 
survey staff. Student voice is vital in building equitable 
schools, so students must be part of the process. Parents/
guardians can provide guidance and increase community 
buy in. Involve them. Hearing from all voices helps to 
ensure all are included.

Make equity a priority

As school leaders, we must be intentional about equity. 
Symbols are a good start, but go deeper. By making 
equity a standing item at staff meetings, we ensured 
we were learning and growing together as a staff and 
recognizing the importance of equity to our school 
agenda. Including equity items in monthly newsletters 
signals to parents that equity is a school focus and 
priority. Weekly staff memos, videos, etc. also provide 
an opportunity for learning.

School administrators make decisions in purchasing, hiring 
and communication. Use an equity lens when purchasing 
new items for your school. For example, librarians should 
be aware of your school’s focus so they secure culturally 
relevant and responsive resources. All students should see 
themselves and their families reflected in the books in their 
library. The resources teachers request need to fit within 
the parameters of your school. (e.g., novel studies, posters, 
toys/games, etc.). Fundraising should be used to purchase 
items that support equity goals. And fundraising must be 
inclusive and relevant to your community.

Hiring is another critical area. From lunch supervisors to 
teachers, students should see themselves ref lected in all 
staff areas through intentional hiring practices. Include 
equity questions in your hiring process.

Communication with students, parents and staff can 
be a clear signal of equity attitudes. Provide important 
messages and literature in multiple languages to ensure 
access for all members of your school community. Use 
equitable language. For instance, “Good morning, 
everyone” rather than “Good morning, boys and girls.” 
Parent/guardians offer a wealth of community knowledge, 
resources and culturally relevant pedagogy. Empower 
parent voice. Being open to input, observations and 
concerns lets parents know they are vital members of the 
school community. 

Courageous conversations

As school leaders, we cannot hide from courageous 
conversations. If you witness an act of racism among 
students or staff do not be afraid to name it, discuss it and 
deal with it (e.g. “Your name is too difficult – I’m going 
to call you …”). Have conversations with staff about why 
that is hurtful and problematic and insist on a correction 
of the behaviour. Recognize and challenge unconscious 
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Leading with Humility: 
Honouring Lived Experience
By Judith Desjardins and Tracey Grose

As principals and vice-principals, we cannot and should 
not do equity work alone in our Catholic schools.  
Judith DesJardins and Tracey Grose share their experiences 
and learnings.

Judith – The single lens blind spot:

I found myself on a committee to review a resource to 
ensure that it was culturally responsive. I knew this 
was important work. Over the last several years, I have 
been working hard to ensure that I was a school leader 
that prioritized a space where all felt welcomed and 
heard. I actively sought out professional training, read 
literature and participated in webinars to ensure, as a 
lifelong learner, I was improving my equity knowledge, 
becoming aware of my biases and removing my blind 
spots. I felt I was committed and engaged in equity work.

So, I thought I was well positioned in my current work 
with School Mental Health Ontario to support a resource 
review through a culturally responsive lens. But I wasn’t. 
I read over the resource assigned to my team and took 
a second look. I found an outdated weblink within the 
document – but could not identify language that might 
be seen as anti-racist, anti-oppressive or anti-colonial. At 
a committee meeting to share areas that we felt needed 
further consideration, I had nothing to offer. How could 
this be? What was I missing?

Let me introduce myself. I am a white woman who 
identifies as heterosexual, cisgendered and able-bodied. 
My family has lived as settlers in Southwestern Ontario 
for generations. After almost two decades working as a 
school and system principal, I am now on secondment 
with School Mental Health Ontario (SMH-ON). It is 
through this work that I am sharing my experience.

Tracey – Honouring lived experience:

As a Canadian born child to Jamaican immigrant parents, 
I have experienced being the one and only Black women 

in many schools and work settings throughout my life. 
I have worked as a social worker for over 18 years 

in Ontario public schools. Unlike Judith, I have 
lived on the other side, where I experience 

assumptions and stereotypes about me as 
a person from a historically marginalized 

community.

As a social worker on secondment 
with School Mental Health Ontario, 
I am the Culturally Responsive 
Practices Lead on the equity 
team. I am one voice of many 
that represent many diverse 
intersections which bring wealth 
to our conversations and work.



Adaptive Leadership During the Pandemic
By Lori Bryden

Catholic leadership is more than a profession, it is  
a vocation. As Catholic leaders, we are called to work in 
community, making the world a better place. Nothing can 
deter Catholic leaders from their mission, not even a global 
pandemic. I clearly recall where I was when the World 
Health Organization announced there was a global health 
emergency. January 30, 2020 – the day the world was 
forever changed.

Like all school leaders, I am well versed in change.  
The school day is full of decisions and plans to be made; 
but just as quickly, these plans change. To be ready for 
change, school leaders constantly seek ways to develop 
new practices. Leithwood et al.’s (2002) review of the 
literature on effective leadership identified 121 leadership 
practices, leading to the creation of the Ontario Catholic 
Leadership Framework (OLF). As Catholic leaders, we 
have integrated the competencies of this framework  
into our very being. However, no in-service, program nor 
framework prepared the school leader for leading  
in a pandemic.

Faith sustained and guided the Catholic leader through 
these challenging times. As Catholics, our faith calls us to 
continually ref lect on the question “Who are you called 
to be as a leader?” During the pandemic, this question 
evolved into “Who are you now called to be?” The 
answer became “everything!” Suddenly, school leaders 
were required to assume roles for which no training had 
prepared them. The pandemic changed the meaning of 
school and the role of the school leader. This complex role 
became infinitely more so during this crisis. The speed at 
which schools needed to pivot to new models meant that 
school leaders “learned their way” through the challenges.

“Learning” and leading through challenge while travelling 
to new frontiers is what Catholic educators have done for 
centuries. Jesus, the ultimate adaptive leader taught us 

how to manage tough situations. Through the Gospels, 
we learn how Jesus reacted during difficult times. Even 
at His darkest hour, Jesus was able to accept His fate 
and adapt to His conditions. Modelled after our master 
teacher, the Catholic leader has also been described as 
an adaptive leader (James, 2020).

Adaptive leadership “… focuses primarily on how leaders 
help others do the work they need to do, in order to adapt to 
challenges they face” (Northouse, 2016, p. 258).

When faced with situations never encountered before, 
the adaptive school leader cultivates new leadership 
competencies (O'Brien and Robertson, 2009). By 
remaining learning-focused and engaging others in 
creative-thinking, leaders develop innovative solutions 
during crisis (Northouse, 2019). This is exactly what 
Catholic school leaders did!

As a Catholic school principal and facilitator of CPCO’s 
Special Education Additional Qualifications’ Course 
for Administrators (SEA AQ ), I witnessed the learning, 
engagement and adaptation of the Catholic school leader 
first hand during the pandemic. Educators were not only
yearning to learn new pedagogies to assist their students, 
they were seeking ways to form connections with 
colleagues. As Catholics, we recognize that relationships 
are at the core of who we are as human beings, created 
in the image and likeness of God. This professional 
development course offered the connections that many 
school leaders were seeking.
A major component of this AQ course requires 
candidates to complete a job-embedded practicum. This 
practicum was focused on creating supports for students 
with autism spectrum disorder. I had facilitated this 
course for several years and was privileged to learn from 
many Ontario Catholic leaders. What happened with 
this cohort of leaders during the pandemic, however, 
was truly inspirational.

“Change will not come if we wait for some other person or some other time. 
We are the ones we’ve been waiting for. We are the change that we seek.” 

  Barack Obama
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Building Thinking 
Classrooms
By Peter Liljedahl

My Building Thinking Classroom work began in 2003. I had 
the opportunity to visit 40 classrooms in 40 very diverse 
schools. These classrooms were recommended as being  
the classrooms of good teachers. Everywhere I went  
I saw the same thing – students not thinking and teachers 
planning their teaching on the assumption students either 
couldn't or wouldn’t think.

This is not to say there wasn't activity. Students were 
listening, taking notes, answering questions, filling in 
worksheets and collaborating on activities. But none of 
these activities required the students to do any thinking 

– at least not in the way we know students need to think to 
be successful in mathematics in the future.

Subsequent research revealed instead of thinking, students 
were mimicking (Liljedahl, 2020; Liljedahl & Allan, 
2013) – along with other non-thinking behaviours such as 
slacking, stalling and faking. Deeper research revealed in a 
typical lesson, only 20 per cent of students did any thinking 
at all, and for only 20 per cent of the lesson.

Thinking is a necessary precursor to learning and if 
students aren't thinking, they aren't learning. And these 
were students whose teachers had been recommended 
because they were known to be good teachers.  
And they were.

However, they were stuck in the same difficult situation 
– they had students who weren't thinking and they had 
content to get through. Teacher interviews revealed, for 
many, this was not how they wanted to teach. Rather, it 
was how the system was pushing them to teach. Students 
not thinking was not a student problem. And it wasn't a 
teacher problem. It was a systemic problem.

Building Thinking Classrooms began as a research project 
whose single goal was to develop teaching practices that 
could get more students thinking and thinking for longer. 
It is organized around 14 core teaching practices, with 
each becoming a variable. The goal was to enact each 
variable in such a way as to maximize the amount of 
thinking students do.



classroom practice, because when it functions as intended, 
it has a powerful impact on learning (Edwards & Jones, 
2003; Hattie, 2009; Slavin, 1996). How we traditionally 
formed groups, however, makes it difficult to achieve 
the powerful learning we know is possible. Whether we 
grouped students strategically (Dweck & Leggett, 1988; 
Hatano, 1988; Jansen, 2006) or let students form their 
own groups (Urdan & Maehr, 1995), we found 80 per cent 
of students entered groups with the mindset - within this 
group, their job is not to think. However, when we formed 
visibly random groups, within six weeks, 100 per cent of 
students entered groups with the mindset they were not 
only going to think, but they were going to contribute. 
In addition, the use of frequent and visibly random 
groupings was shown to break down social barriers 
within the room, increase knowledge mobility, reduce 
stress and increase enthusiasm for mathematics.

3. Student workspace: Once students have something 
to think about and people to think with, we need to 
give them a workspace to do that thinking. One of 
the most enduring institutional norms that exists in 
mathematics classrooms is students sitting at desks (or 
tables) and writing in notebooks. This workspace was 
least conducive to thinking. What emerged as optimal 
was to have students standing and working on vertical 
non-permanent surfaces (VNPSs) such as whiteboards, 

blackboards or windows. It didn’t matter what the 
surface was, as long as it was vertical and erasable. Being 
non-permanent promoted more risk taking, and being 
vertical prevented students from disengaging. 
Taken together, having students work, in random groups, 
on VNPSs had a massive impact on transforming 
previously passive mathematics learning spaces into active 
thinking spaces where students think, and keep thinking.

If you enact these three practices, along with the other 
11 optimal thinking practices, you will see a huge 
improvement on baseline data. Rather than 20 per cent 
of students spending 20 per cent of class time thinking, 
you will see upwards of 90 per cent of students spending 
90 per cent of class time thinking. You will have a math 
classroom that is not only conducive to thinking but also 
requires it. You will have a space inhabited by thinking 
individuals, as well as individuals thinking collectively, 
learning together, and constructing knowledge and 
understanding through activity and discussion. You will 
have built a thinking classroom.  

1 This book is currently being translated into Swedish by  
Gleerups Utbildning AB.

Peter Liljedahl, Professor of Mathematics Education, Faculty of 
Education, Simon Fraser University, Current President of the Canadian 
Mathematics Education Study Group, Author of Building Thinking 
Classrooms
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Strategic Plan – 
What it Means to 
Our Members
By Joseph Geiser

4 For as in one body we have many members, and not all the members have the same function, 5 so we, who 
are many, are one body in Christ, and individually we are members one of another. (Romans 12: 4-5)

Strategic Plan Refresh

During my time as Executive Director (since June 
2017), CPCO has engaged our membership twice in 
the Strategic Planning process. Last Spring, we asked 
Associates to help identify ways to refresh the 2018–2021 
Strategic Plan in order to better meet their needs and 
provide supports and resources that ref lect the challenges 
faced at the local and community level each day.

The refresh, while supporting CPCO’s Mission, Vision 
and Values, focused on current and anticipated realities 
(2021–2023) in the Ontario education landscape.

Elements that helped shape the Strategic Plan Refresh were:

• The changing expectations of Principals and Vice-
Principals, creating work intensification. (Workload) 

• The challenge of finding individuals interested 
in becoming Principals and Vice-Principals. 
(Recruitment & Retention) 

• Ongoing human rights issues and mental health 
challenges within the education system. (Well-Being) 

• The recognition of CPCO Associates as Catholic  
leaders within the publicly funded education system. 
(Catholic Identity)

Close to 400 Practising Associates participated in this 
process. Subsequently, sub-committees consisting of 
Executive Council and Professional Staff looked at the 
feedback and provided additional recommendations that 
formed an action plan to move CPCO forward over the 
next few years. Recommendations included:

 ➩ Provide workshops and professional learning 
opportunities specific to equity, inclusion and 
diversity especially those as identified in the 
recommendations of the Truth and Reconciliation 
Commission – Call to Action (58–65).

 ➩ Identify and support BIPOC Associates early in their 
careers to ‘build a habit’ of engagement with newly 
appointed Principals and Vice-Principals to increase 
diverse representation on Standing Committees, as 
AMRs, CPCO events.

 ➩ Create an “Equity, Diversity and Inclusion” Standing 
Committee.

 ➩ Develop and provide resources and virtual faith 
formation activities, Social Justice outreach 
opportunities at key times in the Church’s Liturgical 
year for Associates, AMRs, Standing Committee 
Chairs and members, Executive Council and staff.

 ➩ Continue to seek opportunities to strengthen 
relationships with our Catholic partners.

 ➩ Develop an app to accompany and complement the 
redesign of the CPCO website to support increased 
Associate engagement and awareness of CPCO 
services and products.
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In Conversation with 
Anthony McLean
By Antonella Rubino

What are your feelings about the intersectionality of 
mental health and anti-racism?

For me, it’s been a fascinating journey to understand how 
my racial identity has impacted on my mental well-being. 
Growing up as a kid and in the 90s in Ontario, I felt I 
didn’t belong. I didn’t see myself in the teachers, in the 
curriculum, in the books we were reading in school. I just 
didn’t see myself enough. To my sense of well-being, it 
had a profound impact.

Hearing this as a principal saddens me. What advice 
would you give school leaders?

Representation matters. For kids to see themselves 
matters. If the posters on the walls don’t ref lect the 
diversity of the kids in your school, there’s a problem. If 
you play a video of someone who is an expert in their field, 
be mindful. If you don’t have enough, for example, Black 
teachers, maybe find a Black person who is excellent in 
the field. Representation matters for kids feeling like they 
belong and on their mental health.

Describe the importance of empathy in your work.

Empathy is right at the intersection of mental health and 
anti-racism. When someone’s having a hard time and 

shares they’re struggling, or they share an experience they 
believe as racist, when that person opens up and tells you 
about what happened, listening with empathy is so key.

To process what’s happened, the brain needs to find 
words for it, needs to label it, needs to be able to articulate 
it. When someone opens up to us, we need to listen with 
empathy. Put ourselves in their shoes, imagine what it 
must feel like, and create space for that person to feel what 
they’re feeling and help them process it.

In listening to your response, I cannot help but ask 
which of your life experiences most affected you?

I had a few racist encounters where people would follow 
me in a store, or I was pulled over by police and asked if 
I stole the car. I tried to process, but I was shut down by 
well-meaning people who said we don’t have racism in 
Canada. So I wasn’t able to process it. Your experience, 
if denied, does stunt your growth and your process of 
healing. Being told my experiences weren’t racist, or I 
can’t prove it, or it isn’t that bad were debilitating for me.

As Canadians, we deny the reality of racism. One thing 
that opened our country’s eyes was residential schools, 
specifically the mandate of taking the Indian out of 
the child. It was an awakening. I feel in many ways we 
responded beautifully with brokenness, tears and agony. 
That’s the right response. I feel we had a turning point as 
Canadians and in understanding racism.

So, listening with empathy is listening without 
minimizing, without giving advice and without 
gaslighting. What advice would you give to try to 
actively dismantle systemic oppression and racism?

Ask what you can do within your own circle of influence. 
What difficult conversations can you have? If a staff 
member uses a micro-aggression, call it out. Let the person 

I first encountered Anthony McLean over a decade 
ago. The vibrant, multi-cultural, high school, where I 
was principal, was tackling bullying issues. Through 
his creative use of rap, Anthony touched our students 
and staff. He stressed the importance of acceptance, 
inclusion and creating a safe, positive school climate.

Let’s fast forward to 2022 and my recent conversation 
with Anthony. He shares his thoughts on mental health 
and anti-racism. And our role as school leaders.
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Seeking Authentic 
Human Freedom
By Sandra Donaghue

Knowing who you are and what you believe leads you 
to where you are and how you formulate expectations 
for yourself and for those you serve. Interviewing the 
glorious Gloria Purvis reminded us that engaging in 
serious questions and being a truth seeker will be a 
catalyst in us moving towards understanding the effects 
of sin and embracing our St. Francis moment.

What makes Gloria Purvis, Gloria Purvis?

Gloria defines herself as a curious person, a person who 
naturally seeks answers to difficult questions, questions 
that need to be addressed and answered. Her podcast is 
a space where her Southern charm engages in this very 
rich style of dialogue. “I see the big questions that are being 
asked in the world today and enjoy finding people to talk 
about it with … maybe I don't even agree, but I want to 
understand them and I want to engage seriously with their 
reasons about why they believe what they believe and I hope 
those kinds of questions help my listeners and that they model 
the kind of dialogue we should be having rather than a lot of 
the antagonistic style dialogue … I want to give an honest, 
open floor to all these voices.” As Gloria shares stories with 
others, she is continuously ref lective of our faith and 
the effects of sin, specifically the sin of racism. Using 
her words, she wants to be more patient, and she wants 
to authentically learn and support all others as they are 
engaging in the work of learning and unlearning.

Seeking authentic human freedom

“Having to be vulnerable and say gosh, am I going to make 
a mistake here. I am humble to admit that.” Gloria 
shares that the ability to do good is not necessarily 
connected to what you like or what makes you feel 
comfortable. When you start to look at truth and 
beauty, you try to figure out what is good and 
even when it is hard to do, you do what you do 

out of love for others. In her words: “We freely choose to do 
what is best for another and I think that is a good example 
of authentic human freedom, the flourishing of another, the 
flourishing of your community. When we think of authentic 
human freedom, your actions should not be 
contrary to your being and who you 
are.” Accepting all humans for 
who they are, the fullness of 
being true to your identity 
and understanding 
all of us are part of 
the larger human 
family. Being fully 
human and living 
in communion with 
one another, is a 
right we all have and 
our role as Catholic 
leaders rests on us 
doing this work every 
day in our schools.



PRINCIPAL OF THE YEAR AWARD 

Anna Arciero
Toronto DCSB
Anna Arciero’s journey in education 
began in 1983. After 25 years in the 
classroom, teaching French, Italian 
and ESL from Grades 1 to 13, Anna 
was appointed Vice-Principal,  
St. Andrew Catholic School in 2008. 
She has served as principal at St. 
Paul, St. Luigi and St. Nicholas of 
Bari Catholic Schools from 2010 
to present. Anna is a servant leader. 
She has served on several CPCO 
committees and is an active member 

of the Toronto Catholic Principals 
and Vice-Principals Association, 
presently as Treasurer. She has 
mentored vice-principals and newly 
appointed principals, promoted 
school student nutrition programs 
and worked on social justice 
projects to assist less fortunate 
students and families. Anna’s 
faith and commitment to Catholic 
education, with her strong work 
ethic and values, have guided her 
service in various ministries.

PRINCIPAL OF THE YEAR AWARD 

Linda DiPasquale
Windsor-Essex DCSB
Linda DiPasquale has been  
a dedicated educator with  
the Windsor-Essex Catholic District 
School Board for 35 years. She is  
an exemplary leader whose 
dedication to faith-filled service is 
evident in the school communities 
she has served, and more 
importantly, in the multitude of 
students she has helped learn and 
grow. Linda’s work ethic is second 
to none. In 2011, in recognition 

of her system-wide performance, 
Linda was awarded the WECDSB 
Catholic System Achievement 
Award. She is married to husband 
Rocco, and together they have two 
daughters, Erica and Jaclyn, who 
along with sons-in-law Dan and Dean, 
enjoy a loving family bond. In 2021, 
Linda became a grandmother when 
Dan and Erica welcomed Ellie Rose  
to the family; by far, her greatest 
source of pride.
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PRINCIPAL OF THE YEAR AWARD 

Corinna Glazier
Kenora DCSB
Corinna Glazier was working as  
an education assistant at her 
children’s school when she was called 
to teaching. She began her teaching 
career in 2004 and has worked in  
a variety of roles. Along with being  
a classroom teacher and a learning 
resource teacher, Corinna has been 
blessed with being a numeracy 

facilitator and innovative technology 
teacher. Corinna was teacher-in-
charge for a number of years, and she 
is now in her sixth year as Principal, 
St. John Catholic School in Red Lake. 
She continues to serve on a variety of 
committees and works closely with 
community agencies. In addition 
to serving her school community, 
Corinna supports her parish as lector, 
Eucharistic minister, hospitality 
support and on the executive council.

PRINCIPAL OF THE YEAR AWARD 

James McDade
Simcoe Muskoka DCSB
Born into and raised in a family of 
educators, it was James McDade’s 
dream to become a school principal. 
He started his career as an educational 
assistant and taught for 10 years in  
a variety of grades. A Catholic school 
leader for the past 15 years, James 
considers himself blessed to be 
living out his dreams daily, in  
the greatest job on earth. James 

has three children in the Simcoe 
Muskoka Catholic School System, 
and his wife Kristen is also an 
administrator in the board.  
His mother was a school office 
administrator, his father is a former 
principal, his sister is a teacher, 
and his brother and sister-in-law 
are school principals. Truly from 
a family of educators, James is 
dedicated to Catholic education and 
Catholic service.

PRINCIPAL OF THE YEAR AWARD 

Gerard van den Wildenberg
Peterborough Victoria 
Northumberland and Clarington  DCSB 
(Posthumously)
Gerard van den Wildenberg was one 
of the finest examples of Servant 
Leader. He was an incredibly 
faith-filled man who served God and 
others. He believed in stewardship, 
leading by example, building 
community and developing  
the organization. He worked with 
CPCO at both a local and provincial 
level. Gerard was a passionate 

champion of the work CPCO does 
to support administrators. He was 
among the first to welcome new people, 
mentor those new to the group, to be  
a listening ear and a bridge between 
our Association and Management. 
Gerard lived a life of prayer. He 
used his words to motivate, inspire, 
champion and advocate for his 
colleagues. We are grateful for his 
presence, wisdom, witness, faith, 
mission and dedication as we 
journeyed together in friendship and 
Catholic education.
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PAST-PRESIDENT AWARD 

Blaine MacDougall
Niagara CDSB

Blaine MacDougall has served with 
both York Catholic and Niagara 
Catholic District School Boards. 
He taught in the elementary and 
secondary panels for 14 years, 
gaining valuable experience 
and knowledge. Blaine has been 
actively involved with CPCO for 
20 years acting in various roles, 
which included Vice-President 

and President of his local CPCO 
Council. He then moved into the 
role of Elementary Councillor 
and continued serving with the 
Provincial Council for the last six 
years. This past year, Blaine has been 
active in the role as Past-President.  
It has been an honour and privilege 
for him, and he continues to 
advocate for administrators during 
this challenging period. Blaine hopes 
our Lord, the Master Teacher keeps 
us all in the palm of His hands as we 
lead our school communities.
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MOTOROLA TWO-WAY 
BUSINESS RADIO PROMOTION

BUY 10 DLR1020 RADIOS
AND GET 1 FREE*

Radio programming is included with 
all free radios!

*Promotion terms and conditions apply.

twowayradio@bell.net
1-844-297-2346

Contact Juris Utnans

www.TwoWayRadio.ca

Comprehensive student
services
Generous, guaranteed
entrance scholarships
Small class sizes
Supportive community

 

London, ON
1-800-265-4406

kings.uwo.ca

@kingsatwestern
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Thank You for Leading  
Our Catholic Schools
CPCO would like to congratulate these Associates on the 
occasion of their retirement. Thank you for the many years 
of leadership and dedicated service to our Catholic School 
Community. To each of you, we extend our sincere appreciation 
for the time you have spent serving your students, staffs, 
schools, boards and communities. Never forget the difference 
you have made, the hearts you have touched, the growth you 
have nurtured, the learning you have fostered and the precious 
relationships you have developed.

“To everything there is  
a season and a time to every 
purpose under the heaven.”

Ecclesiastes 3:1-8
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Lisa Kuyper    Brant Haldimand Norfolk Catholic District School Board
John McDermid   Brant Haldimand Norfolk Catholic District School Board
Dale Petruka Schoffro  Brant Haldimand Norfolk Catholic District School Board
Angela Aquino   Dufferin-Peel Catholic District School Board
Maggie Boss    Dufferin-Peel Catholic District School Board
James Chambers   Dufferin-Peel Catholic District School Board
Laura Deme    Dufferin-Peel Catholic District School Board
Edward Filippozzi   Dufferin-Peel Catholic District School Board
Paul B. Gastaldin   Dufferin-Peel Catholic District School Board
John Lezon    Dufferin-Peel Catholic District School Board
Walter Matos    Dufferin-Peel Catholic District School Board
Mike MacDonald   Dufferin-Peel Catholic District School Board
Vince Pugliese   Dufferin-Peel Catholic District School Board
Bruno Pullara    Dufferin-Peel Catholic District School Board
Craig Serjeant    Dufferin-Peel Catholic District School Board
Brunella Trinca   Dufferin-Peel Catholic District School Board
Sue Laforet    Durham Catholic District School Board
David Malleau    Durham Catholic District School Board
Stacey Ritchie    Durham Catholic District School Board
Dave Grace    Halton Catholic District School Board
John Susi    Halton Catholic District School Board
Vivian Geromella   Hamilton-Wentworth Catholic District School Board
Assunta Verrelli   Hamilton-Wentworth Catholic District School Board
Helena Bobyk    London District Catholic School Board
BlaineMacDougall    Niagara Catholic District School Board 
Karen Macgregor   Northeastern Catholic District School Board
Roslyn Gauthier   Northeastern Catholic District School Board
Joan Barry    Ottawa Catholic School Board
Donald Nault    Ottawa Catholic School Board
Steve Charlebois   Simcoe Muskoka Catholic District School Board
Rosemarie Lafrance   Simcoe Muskoka Catholic District School Board
Saundra Reynolds   Simcoe Muskoka Catholic District School Board
Denise Tinney    Simcoe Muskoka Catholic District School Board
Rick Baggio    St. Clair Catholic District School Board
Mark Renaud    St. Clair Catholic District School Board
Rosanna Bottero   Toronto Catholic District School Board
Anita De Oliveira   Toronto Catholic District School Board
Enza Maggiacomo   Toronto Catholic District School Board
Victoria Purri    Toronto Catholic District School Board
Frank Wittmann   Waterloo Catholic District School Board
Velma Cocchetto-Picco  Windsor-Essex Catholic District School Board
Nancy George Sarkis   Windsor-Essex Catholic District School Board
Mary Reynolds   Windsor-Essex Catholic District School Board
Olga Ferro    York Catholic District School Board
David Flynn    York Catholic District School Board
Melton Moyo    York Catholic District School Board
Lucie Rotundo   York Catholic District School Board
Joseph Servidio   York Catholic District School Board
Phyllis Vander Doelen  York Catholic District School Board
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